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Houston Independent School District

Office of Special Education Services

4400 West 18th Street

Houston, TX 77092


Project Title – Individual Counseling
Individual counseling is an important aspect for the social-emotional well-being of children.  Not only students with Emotional Disturbance and ADHD, but students with Autism as well, can benefit from counseling.

Some Social-emotional characteristics of children with autism can include high anxiety, low frustration tolerance, excessive fears, panic attacks, and limited social interactions.  Low frustration tolerance may result in extreme anger that may cause physical or verbal aggression, or even internal problems.  Internalizing problems may result in anxiety, depression and/or somatization.  All of these characteristics may limit social interactions.  Abnormal fears, anxiety, and panic may inhibit the individual from interacting with others. High performing autistic students usually are aware that they appear different or “weird” to their peers.  Teaching students appropriate social skills can be beneficial in helping to reduce their stress levels.

Introduction

Some children seem to be socially adept from birth, while others struggle with various challenges of social acceptance. Some children make friends easily; others are loners. Some children have self-control, and others have quick tempers. Some are natural leaders, while others are withdrawn.

Many aspects of social development seem to be an innate part of

a child’s temperament, but we also know that the environment can play an important part in shaping a child’s social development. In the last ten years, psychologists have become increasingly aware that social skills can, and should, be taught. Many studies have shown that shy children can become more outgoing, aggressive children can learn self-control, and children who tend to be social isolates can be taught how to make friends. There is no question that children with better social skills have a significant advantage in life. They not only experience the rewards of positive relationships, but they do better in school, have a better self-image, and in general, are much more resilient as they face life’s inevitable challenges.

Major Tasks and Techniques of Brief Counseling

· Listen and learn about the student’s concerns, perceptions, goals, and resources before jumping in and giving advice.  
· Validate the student’s experience of the problem. “It sounds like the last few weeks have really been tough for you.”  “No wonder you’re down and angry.”
· Present ideas and suggestions in a curious and tentative way that allows the student to freely accept or reject the ideas.
· Obtain formal feedback on counseling sessions and outcomes.
· Integrate the student’s words and phrases into counseling goals and conversations. “what can you do to get your teachers and parents ‘off your case’ about school?”
· Ask versus tell.  Asking allows students to describe things in their own words instead of being told how they should think, feel, and act.  “How big of a problem is this for you right now?”
· Develop Clear and Meaningful Goals. Well-formed, student-driven goals keep counseling on track and provide useful criteria for evaluating its effectiveness.
· Explore the student’ big values and translate them into school-related goals.  “Let’s forget about school for a minute.  If you could be exactly the kind of person you most want to be, what kind of person is that?”
· Translate vague statements into specific goals.  “What will you do differently when you have “higher self-esteem’?”
· Ask miracle questions and scaling questions.  “Suppose that one night there is a miracle while you are sleeping and this school problem is solved.  What will you notice the next morning that would tell you that there has been a miracle?”
· Translate negative goals into positive goals.  When students state their goals in negative terms as the absence of the problem (“I want to stop getting in trouble” or “I don’t want to be depressed anymore”) then reframe the goals in positive terms.  “What will you be doing instead of getting trouble?”
· Utilize Exceptions to the Problem.  Once exceptions are discovered, practitioners can explore the conditions under which they occurred and encourage students and others to do more of what works to prompt and sustain exceptions.  
· Listen for exceptions in the student’s language.  “I hate everything about school except recess and computer time.”
· Explore exception-related circumstances.  “I wonder how you could make this happen more at school”  “What will it take to do more of what you’re doing in math class in one or two of your other classes?” 
· Utilize Other Natural Resources in the Student’s Life.  Naturally occurring resources in the student’s life can be applied toward solutions to school problems in many creative ways.
· Link the student’s special interests and strengths to the problem and potential solutions. “I’m impressed that you didn’t give up on skateboarding when you were learning how to do it and falling down a lot in the beginning.  I wonder how that same toughness and courage can help you handle this school problem.  What do you think?” 
· Utilize heroes and influential people in the student’s life.  “Who do you respect and look up to most in your life” What would they do if they were in your shoes right now?”
· Build on the student’s resilience and coping skills.  “Think about a really tough time in your life.  How did you get through it?  How might those same resources help you with this current problem?” “How have you kept things from getting worse?”
· Enlist the student as an advisor and consultant.  “What do you think would help turn things around at school?”  
· Change the doing or viewing of the problem.  Try something different instead of repeating more of the same solution attempts.
· Encourage the student to change the doing by alternating typical actions in the problem pattern.  Invite the student to alter one or more aspect of the typical problem pattern and observe the results.
· Encourage the student to change the viewing by reframing the problem in ways that promote hope and solutions.  Practitioners should present the new frame in a tentative and curious manner that allows the student to freely accept or reject it.  For a student who says his teacher does not like him because she “gets on his case” all the time:  “Could it be that your teacher gets on your case because she cares enough about you to tell you instead of letting you fall further behind and possibly failing the class.  I don’t know.  What do you think?”
· Evaluate and Maintain Progress.  It is crucial to evaluate progress on an ongoing basis and to empower desired changes whenever they occur during the counseling process.  
· Obtain feedback on alliance and outcomes using client-based measures.  Obtaining real-time feedback helps school psychologists detect and correct barriers to successful counseling. 
· Evaluate progress by comparing pre-counseling and post-counseling data from multiple sources and multiple procedures including observations, behavior rating scales, grades, and discipline records.
· Maintain progress by giving students credit for success, exploring the personal/social impact of improvements, exploring future plans, preparing for relapse, using letters and documents, and requesting their advice of others.  “How did you manage to make these improvements?”  “How do your teachers treat you differently now that you’ve made these changes?”
· Terminate Counseling.  It is important to terminate counseling in a way that acknowledges the student’s progress and leaves the door open for future contact.
· Acknowledge the student’s accomplishments and leave the door open for future contact.  “It looks like things are really on track here.  You’ve accomplished a lot and it may be time for us to stop meeting regularly and see how things go.  What do you think”?  I’ll check with you in a few weeks to see how things are going.  I also want you to know that you can call me or drop me a note anytime you want to meet.  How does this sound to you?”

Engagement and Assessment
Clay Sculpture
Source: Sharlene Weitzman

Published in Assessment & Treatment Activities for Children, Adolescents, and Families Vol 1 Edited by Lowenstein, 2008

Goals
•
Establish a positive and open therapeutic environment

•
Verbally identify and express feelings

•
Identify themes to be explored in later sessions

•
Increase self-awareness

Materials
•
Colored clay or playdough

•
Paper

•
Pencil or pen

Description
Ask the child to build a sculpture that tells something about who the child is, what he/she likes, or something the child wants you to know about him/her. It is often helpful for the practitioner to make his/her own sculpture at the same time. It

does not matter if it is realistic or abstract. The colors chosen will represent emotions, but do not inform the child of this until the end.

Once the sculpture is complete, ask the questions below, and write down the child’s answers. Write the answers in a poetic format. The child does not yet know he/she is creating a poem so the language he/she chooses should be honored but can be embellished by using poetic license.

•
What do you want to call this (title)?

•
Ask what feeling each color represents and make each answer another line of the poem.

•
Regardless of whether it is a person or thing, ask what it would say to it’s/his/her mother, father, siblings, grandparents, best friend (or anyone else in its life). Reinforce that whatever it has to say is okay because this sculpture can say what it feels without having to worry about other people’s reactions or feelings.

•
What is the sculpture’s favorite food?

•
What/who does it like and not like? Why?

•
What does it want the world to know about it?

•
(Repeat title at the bottom of the poem.)
Any other relevant questions that come to mind are okay to ask. Write the title at the top and repeat it at the bottom. Be creative in how the poem is visually created and only tell the child he/she has written a poem at the end of the exercise. The child will be surprised and excited that a poem was created. Read the poem back to the child and watch the delight when he/she realizes he/she has written a unique and special piece of work.  The child can keep the sculpture that inspired the poem.

This exercise can be repeated in future sessions to evaluate change and progress.

Discussion
Many children, especially during the initial stages of therapy, do not want to or do not know how to express their inner feelings. As well, they need time to establish a therapeutic rapport and the accompanying trust that will allow them to directly speak about their feelings. This projective exercise places the feelings onto an external object and allows children to express their feelings through that object. This creates a safe way to tell the practitioner some of the key themes that will be present in sessions. The sculpture acts as a concrete representation of children’s inner feelings and allows them to utilize the creative arts as a forum for

expression while also having a three-dimensional, tangible representation of their therapeutic experience.

_____________________________________________

Colored Candy Go Around
Source: Katherine Arkell

Published in Assessment & Treatment Activities for Children, Adolescents, and Families Vol 2 Edited by Lowenstein, 2010

Goals
•
Gather information about the client and family/group

•
Increase open communication

•
Identify areas of change or improvement to be addressed

Materials
•
Packs of candy with assorted colors such as SKITTLES® or jelly beans

Description
Distribute 10-15 candies to each group or family member. Have each member sort their candy by color with instructions not to eat them. Ask one member to pick a color and tell how many they have (i.e., two greens). Ask them to give two responses to the following questions or make up ones more relevant for current family/group goals or issues (i.e., anger management, social skills, etc.):

Green:
Words to describe self

Purple:
Ways you have fun

Orange:
Things you’d like to change/improve about yourself or family

Red
Things you worry about

Yellow:
Good things about your family

After one person has answered a question, have them choose the next person to answer the same question based on the number of candies that person has. The activity is complete when each person has answered all questions. If a person does not have a particular color candy,  they use the number of candies the person who went before them had. Candies can only be eaten after a question is answered.

Be sure each person has the floor when speaking and there is no interrupting or side conversation. Open the floor for discussion after each person has responded to all questions. Possible discussion questions are as follows:

•
What did you learn?

•
Did anything surprise you?

•
How will you work towards making changes/improvements?
_______________________________________________________
Lifeline
Source: Felicia Carroll and Adriana Ribas

Published in Assessment & Treatment Activities for Children, Adolescents, and Families Vol 1 Edited by Lowenstein, 2008

Goals
•
Learn more about the child’s life from the child’s perspective

•
Increase a child’s ability to organize her/his sense of self

•
Develop a child’s ability to express feelings about her/his self, life events, and significant people

•
Develop the child’s awareness of her/his choices in creating the future

Materials
•
Large piece of paper

•
Markers

•
Scissors

•
Glue

•
Magazines

•
Scrap items that can be used for art

Description
The practitioner invites the child to take part in an activity about her/his life. The activity involves outlining the child’s life onto a piece of paper.

The first step is to give the child a large piece of paper and ask her/him to draw a horizontal  line  across  the  middle  of  the  paper.  At  one  end  of  the  line,  the practitioner writes down the  child’s date of birth.
At the other end, place the projected year which the child imagines would represent the length of her/his life. For instance, a child’s birth date might be 1998, making her/him 10 years old at the time of creating the lifeline and she/he might imagine living to be 85 years old. So, the year at the other end of her/his life would be 2083. The practitioner then divides the line into four segments and then into eight segments and then into sixteen segments. Each segment represents approximately 5  years of the child’s life. The practitioner then draws a second line the same length as the lifeline that represents the age of the child. So it begins with the birth date and ends with age 10. This allows more space for the details of the child’s life.

The child then illustrates significant life events on the lifeline by writing words, drawing  pictures, creating a collage, pasting on personal photographs, and so on.  The  practitioner  can  facilitate  this  process  by  asking  questions  about important events, milestones, and  significant people in the child’s life. As the child begins to slowly recall the easy events such  as birthdays, preschool, or births of siblings, other more difficult events will be remembered.

The  practitioner  processes  this  activity  by  asking  questions  about  events, feelings   experienced,  and  significant  people  identified  in  the  lifeline.  The practitioner  encourages  the  child  to  recall  as  much  detail  as  the  child  is comfortable sharing. It is important to explore the child’s perceptions and feelings about the past and integrate them into the present. For instance, “How did you feel  when  this  happened?  How  do  you  feel  now?  Is  there  any  difference?” Another helpful question to ask is, “If you had a way of changing anything that has occurred in the past to make your life better today, what would you do?”

Another facet of this activity is to look at how much of the lifeline remains. If the child is 10, for example, and the lifeline is projected at 85 years, then 75 years lie ahead. These years can be filled in with the child’s fantasies, expectations and hopes — for example, going to college,  writing a first novel by 30, learning to drive a car, travelling the world, getting married, taking  early retirement. If the child is having difficulty envisioning her/his future, the practitioner can ask prompt questions such as, “What do you hope to be when you grow up and what kind of schooling would you need in order to do that? Do you see yourself remaining single, or getting married? Would you like to have children? Where in the world would you like to visit?  When you are not working, what do you think you will want to do for fun?
What one thing do  you want to have in your future that money cannot buy? What do you hope will be your biggest life achievement?”

Discussion
This activity helps a child understand that her/his life is unique and that every child has a different life story. It allows a child to reflect on the processes of change and growth. It can also stimulate children to begin creating a cohesive narrative that can provide her/him with support in coping with past trauma as well as  present  challenges  and  accomplishments.  Furthermore, through  thinking about the events of her/his life while in contact with another person, she/he can be supported in actively imagining the possibilities for the future.

This technique was inspired by the works of Bruner (1965) and Hobday and

Ollier (1998).

BEING PART OF A GROUP

Group skills are particularly important in a classroom setting. Studies suggest that children’s behavior in the classroom is as important to their school success as their intellectual ability is. It is only natural that teachers give more positive time and attention to children who behave well in a group. But becoming successful in a group is not an easy task. It involves many subtle skills of give-and-take, as well as the ability to assert oneself at appropriate times. And even as children learn and practice new skills, it may take a significant amount of time for them to improve their social standing in their classroom. Classrooms are essentially social groups, and all social groups form hierarchies. Once these hierarchies are established, it may be very hard for children who were previously viewed as "different" or "uncool" to change their social standing. This fact doesn’t mean, however, that such children can’t be successful in a group. They simply have to find a different group—whether another group within the school or an outside group—where they are more likely to find acceptance. Studies tell us that children typically do better in groups that consist of peers who share common characteristics. Helping children identify their interests (such as computers, the environment, community service, animals, etc.) is the first step in guiding them towards joining a group of children. 
Sharing
Learning Objective: To teach children to understand the value of sharing with others.
Skill: Empathy, social interaction

Ask the student to brainstorm about sharing. Do they think sharing can be difficult? If so why? Might the outcome of any situation be better if they share? Why?

Tell the student:

Learning to share is hard for a lot of children, because it means giving something up. But it also means being generous and thinking about the needs of others. When you share, you feel good because you are being nice to someone else. When someone shares with you, you feel good because they are being considerate to you.

Present the following examples to the group, one at a time. After each, ask the children whether it would be easy or hard for them to share in the situation.

Encourage them to talk about what they would do, and why.

• The whole group is reading a book, and there aren’t enough copies to go around.

• There’s only one brownie left on the plate.

• Three people are sitting on a sofa, and the fourth person has nowhere to sit.

Ask the group to think of other examples when sharing is necessary

Following Rules 

Learning Objective: To teach children that some rules are inflexible, while other rules can be changed

Skill: Respect, creating consensus

Ask the student, "What does it mean to follow rules? What would happen if people didn’t follow them?" Brainstorm ideas and write them on the blackboard or a large sheet of paper.

Tell the student:

Rules tell us how to behave. Some rules should always be followed so that people don’t get hurt or have something bad happen. "Don’t steal," "Don’t cheat," and "Tell the truth" are all rules that should always be followed. In a group like this one, there are certain rules that we follow so that everyone can get along. Some of the rules are: don’t interrupt others, don’t use bad language, and don’t say things that will be hurtful to others. If we didn’t have these rules, it would be very hard for us to get along.

Other rules are more flexible. If your bedtime is 9:30, your mom might "bend" the rule and let you stay up later sometimes. Rules can only be bent if no one gets hurt or suffers as a result. In our group, we have certain rules that are more flexible too. For example, if we do an activity that people don’t like, we may be able to change it the next time. Ask the student which of the following rules must always be kept and which can be changed sometimes. 
Have them give the reasons for their choices.

• Don’t hit anyone in anger. • Eat a balanced meal.

• Keep your room neat. • Don’t talk behind people’s backs.

• Listen to the teacher. • Make your bed every morning.

Children can offer other rules from home and school, and tell why these rules should always be kept or can sometimes be bent.

Meeting New People

Learning Objective: To teach children the basics of building and enhancing relationships with peers.

Skill: Making friends

Ask the student "What would you do if there were someone you’d like to be friends with?" Brainstorm ideas and write them on the blackboard or a large sheet of paper.

Tell the student:

Most people want to be friends with others, but meeting new people isn’t always easy. It takes time to get to know another person. The first step is starting a conversation. Try to think of something the other person might be interested in—something the two of you might both have experienced, such as, "Did you watch the baseball game last night?" or "Can you believe how much math homework we got?" Once you begin a conversation, the other person will usually join in, and you’ll be on your way to forming a friendship. When you feel comfortable with the other person, you can usually plan to do something together.

Ask the student to talk about their friendships—old or new—and how they developed. Ask them to try to remember everything they did to build these friendships. Ask them to talk about their friends and tell you about what each other have in common—what they each like to do and why, their families, their pets, their favorite subjects in school, and so on.  Try to explore how they came to know that person.

EXPRESSING YOUR FEELINGS

Empathy

Learning Objective: To teach children how to identify with, and understand, another person’s feelings

Skill: Empathy

Ask the student what it means to "put yourself in another person’s shoes."

Encourage them to share examples from their own experience.

Tell them:

When you put yourself in another person’s shoes, you empathize with her. Empathy is the ability to understand another person’s feelings as if they were your own. When we see and feel things the way other people do, we can get along better with them.

People who have empathy for others can feel sad with them, or happy for them, and so on. They know what it is like to feel that way. When children can understand another person's point of view and respect her feelings, they are less likely to start fights and more likely to make friends easily. They are better liked by other children and more successful in school.

ANGER

Anger Menu
Source: Angela M. Cavett

Published in Assessment & Treatment Activities for Children, Adolescents, and Families Vol 2 Edited by Lowenstein, 2010

Treatment Modality: Individual, Group, Family

Goals
•
List at least eight ways to express anger

•
Discuss appropriate ways to express anger

•
Discuss with parents ways anger can be expressed in the home

•
Reduce inappropriate expressions of anger and replace with appropriate ways of expressing anger

Materials
•
Menus from several local restaurants, including those that are familiar to children

•
Paper

•
Markers

Description
Facilitate a conversation with the child about his/her favorite restaurant and favorite entree. Discuss whether he/she ever tried any other meals at the restaurant and the options he/she has or could select when going to that particular place. Discuss how, for example, it is possible that some days one might feel like having chicken nuggets and other days one might feel like a hamburger, and that different people prefer different things. Ask about what his/her parents select and comment about how different people like different food options. Ask about whether members of his/her family ever eat something different than their favorite meal. Beverages, appetizers, and desserts are all

mentioned so that the child understands how many options he/she has and that a menu is used to communicate what options are available.

Indicate that a menu is a nice way to display options and that just like with meals different people may choose different ways to express anger. Continue to explain that at different times or circumstances an individual person may choose different ways to express his/her anger.

Brainstorm a list of appropriate ways to express anger. Assist the child if needed. Make a menu by folding blank paper together. On the front page, write the words Anger Menu. Open the Menu and on the inside, write Menu Options at the top of the page. Underneath, list the various expressions of anger from the brainstorm list. Have the child draw a picture beside each option to serve as visual cues for each anger management technique.

After the Anger Menu has been created, talk with the child’s parents about appropriate ways to express anger. Introduce the concept of the Anger Menu and encourage the child and parent to display it in the home (e.g., on the fridge) to be consulted when the child needs to find a way to express anger.

Variation: This activity can also be used to create Coping Skills Menus for children who display both internalizing and externalizing disorders. Several different types of coping can be incorporated, such as listening to music, talking to a trusted adult, petting a kitten, helping others, deep breathing, and progressive muscle relaxation.

Discussion
This activity facilitates the identification and expression of appropriate ways to express anger. The child is encouraged to think of as many ways to express anger as he/she can and then problem-solve about whether or not each behavior will be helpful. The practitioner can offer suggestions for the child’s list. The child can practice some of the options from the anger menu in the session. For example, the practitioner can provide the child with bubble wrap to pop or a

pillow to hit.

With older or more verbal children, a list may be adequate. Younger children and those who tend to be visual learners will likely benefit from the drawing part of the exercise. For children who have difficulty with fine motor skills, picture symbols can be used.

____________________________________________________

Exploding Balloons
Source: Lauren Snailham

Published in Creative Family Therapy Techniques Edited by Lowenstein, 2010
Goals
•
Learn, practice, and implement appropriate strategies for expressing anger

•
Identify how holding anger inside can lead to problems

Materials
•
Balloons (two for each participant and therapist)

•
Large sheet of paper

•
Tape

•
Marker

•
Safety glasses

Advance Preparation
Tape the sheet of paper to a wall.

Description
Provide each  participant  with  a  balloon.  (It  is  also  advised  to  have  each participant  put  on a pair of safety glasses to avoid injury when the balloons explode.) Then ask them to think about a time when they felt angry. (Tell them they are to think about the angry situation but they are not to talk about their angry  feelings  at  this  point.)  Ask them  to  blow  the  angry  feeling  into  their

balloons. Have them think about another time when they felt angry and ask them

to blow that angry feeling into their balloons. This is repeated using a variety of situations that they can think of as they each continue blowing into their balloons.

Eventually the balloons will explode. Invite the participants to say why they think the balloons exploded. Ask:

1.  What happens when you hold onto angry feelings for too long?

2.  How does it make you act?

Give each participant a second balloon and ask them to again think about a time when they felt angry and to start to blow the angry feelings into their balloons. Once the balloons have been filled a bit with air, have the participants stop and talk about their angry feelings. As they talk about their anger, have them release the air from the balloons a little at a time. Once this is done, ask the participants what is different about what they are doing this time. The therapist can help them see that if the balloon is filled with air that is then released, it will not explode.

Ask the participants what they can do to stop themselves from exploding when they feel angry. Write these coping strategies on the sheet of paper. If they are having difficulty thinking of ideas, offer suggestions such as the following:

1.  Talk to someone about your feelings.

2.  Slowly count backwards from 10.

3.  Breathe in and out slowly until your body becomes relaxed.

4.  Think about a happy memory.

5.  Visualize a stop sign.

Once the list has been generated, have the participants vote on their favorite coping strategy.  Have the participants practice the strategy in the session to ensure they do it well. Then have the participants use this strategy at home.

As an optional ending activity, read the book The Angry Feeling (Snailham,
2008).
Follow up in the next session. Ask the participants the following questions:

1.  Can you tell me about a time since the last session when you used the coping strategy to stop yourself from exploding when you felt angry?

2.  Were there any explosions and, if so, what stopped you from using the coping strategy?

3.  What other strategy from the list would you like to try?

4.  What can you do to prevent further explosions in the future?

Discussion
Many clients struggle to express their anger in appropriate ways. Some clients externalize their anger  by  becoming  verbally  or  physically  aggressive,  while others internalize by withdrawing or isolating themselves. Neither of these coping styles is a healthy one. This technique provides an engaging way to help clients understand the dangers of bottling up anger and how it can lead to destructive behavior or being left helpless and broken. They are further given the chance to see how useful it is to release anger as it starts to grow and how much better they (or the balloon) are able to cope.

This activity provides the client with a variety of anger management techniques that they can use at home and elsewhere. These skills can be used on a daily basis and will leave them feeling empowered and successful.

Cooperating 

Learning Objective: To teach children the meaning and importance of cooperating to achieve a common goal

Skill: Social interaction

Ask the student "What does it mean to cooperate with another person?"

Tell the student:

When people cooperate, they work together toward a common goal or something they want to achieve. For example, they might cooperate to get a school project done, or to do something they enjoy in their free time together.

When you cooperate, you save time by putting your heads together.

You can also have more fun, because you are interacting with someone and getting to know that person. In the end, when people cooperate, they usually both feel good about working together.

Encourage the student to think of situations when they had to cooperate with another person. 
Ask:

• What are some ways you cooperate at school?

• What are some ways you cooperate at home?

• What are some ways you cooperate when you play a game or sport?

• What might happen if one person in a group didn’t cooperate?

• What could you do if one person in a group didn’t cooperate?

Seeking Help From Adults

Learning Objective: To help children understand that it’s okay to ask for help when they need it

Skill: Social communication

Ask the student how they feel about asking for help. Explain that asking for help is part of being responsible to—or taking care of—themselves.

Ask them to think of situations where they might need help.

Brainstorm ideas and write them on the blackboard or a large sheet of paper.

Tell the student:

It’s always okay to ask for help. You should never be embarrassed or worry about what others will think. Instead, you should think about what would happen if you don’t get help. That could be worse!

Always remember that anyone you ask for help will probably be very happy you asked, and very happy to help you. People like to feel needed.

Here are the steps to remember when you think you need help from an adult:

• Decide what the problem is.

• Decide what help you think you need.

• Decide if you really do need help or if you can solve the problem yourself. Remember, it’s okay if you do need help!

• Think of whom you can ask for help. This person will probably be someone you trust and who will know how to help you.

• Think about what you’ll say.

• Tell the person your problem and ask for help.

Being A Good Sport

Learning Objective: To teach children that being a "good sport" will help them get along better with others

Skill: Social interaction

Ask the student, "What does it mean to be a ‘good sport’?" Brainstorm ideas and write them on the blackboard or a large sheet of paper.

Tell them:

Being a good sport when you’re playing a game is important. It’s also important to be a good sport when things don’t go exactly the way you want, or expect, them to.

Suppose you don’t get chosen for a team, or you get the worst-looking piece of cake on the plate, or you get hit with a ball by accident. If you can accept that things like that happen from time to time— that no one is out to get you—you’ll be considered a good sport. It’s okay to be upset if things don’t go your way, but it’s best to save your hurt or anger for a time when it’s safe and appropriate to express those feelings—probably to someone who cares about you and will understand. In the meantime, it will help you get along with others if you can accept what happens and be pleasant about it.

Have the group volunteer to tell about circumstances when something they wanted to happen didn’t go according to plan. How did they react? Did things go more smoothly when they were good sports?

Being A Good Sport 

Learning Objective: To foster cohesiveness through the development of group identity

Skill: Social interaction

Tell the student, "Even though some of you are boys and some are girls, and even though you have different backgrounds, you still have things in common with each other."

Explain that:

All groups are based on things the members have in common, like shared interests. For example, there are clubs whose members all plant gardens or collect trading cards. There are community service groups that were formed because all the members wanted to help other people. Even though these groups are made up of many different kinds of people, each person has at least one thing in common with everyone else in the group.

These common interests are the basis for your group’s identity. When a group has an identity, you have a feeling of importance and belonging.

Just like having good feelings about yourself, you can have good feelings about your group. These feelings can make you proud and happy to be part of your group.

Individuals have different ways of expressing their identity. These include: the name of the person, clothing a person wears that represents the person’s ethnicity, or even what they eat for lunch.   

My Role Model
Learning Objective: To identify positive qualities of role models

Skill: Self-awareness

Ask, "What is a ‘role model’?" Brainstorm ideas and write them on the blackboard or a large sheet of paper.

Tell the student:

Role models are people you really admire. You may like their values, the way they live their lives, and the things that are important to them. You may look up to them. You may even want to be just like them.

Most people’s role models are famous people—celebrities, sports stars, politicians, and so on. In this activity, try to think of someone you know personally who is really terrific. It could be a parent, teacher, or friend. It might be someone you know casually whom you think is really cool.

Ask for volunteers to talk about their role models. Encourage them by asking these questions:

• What has that person done to become your role model?

• Does your role model help others? How?

• What’s the most important quality a role model should have?

• What could you do to be like your role model?
MANAGING CONFLICT

Expressing Your Feelings

Children who are able to talk about their feelings are typically viewed as more interesting by their peers and more likable by adults. If they do not express their feelings because they are shy, children are often viewed as standoffish, or even unimportant. Those who act out their feelings, rather than talking about them, are frequently seen as impulsive or aggressive.

Helping children learn to express, accept, and control their feelings will benefit them in all their relationships.

The ability to express feelings is also an important factor in a child's emotional development. Research on emotional intelligence (see How to Raise a Child with a High EQ, by the author, Quill, 1998) correlates this ability with both social and academic success.

Teaching children to express and control their feelings will not only help them win more immediate social approval, but will also help them develop the emotional foundation for success as teens, and even as adults. Many psychologists think that emotional and social skills learned in childhood form the foundation for developing intimate relationships in later life.

Learning Objective: To teach children that expressing their feelings can help in dealing with them

Skill: Emotional communication

Tell the student:

It’s important to recognize how you are feeling at different times and to express your feelings appropriately. If you’re angry, it’s better to tell someone than to keep it inside. If you’re happy, it’s hard to keep your excitement to yourself.

Expressing your feelings will help you deal with them. Telling someone you trust and sharing your feelings in a conversation almost always makes you feel better. When you’re aware of what you feel, it is usually easier for you to get along with others.

Ask the student to tell how they would feel in the situations below, and why.

• If your mom were angry at you for not doing your chores

• If you got a bad grade on a test you had studied for

• If you got a bad grade on a test you hadn’t studied for

• If you got 100% on a test

• If your best friend couldn’t come to your birthday party

• If you lost your homework

• If someone teased you

• If your teacher called on you to answer a question, and you didn’t know the answer

Then, have the student think of their own examples, and again tell how they would feel, and why.

Learning Objective: To teach children the use of I-messages to express themselves without placing blame

Skill: Emotional communication

Ask, “What is an ‘I-message’?”

Tell the student:

When you’re angry with people, it’s easy to blame them for whatever happened. But when you blame other people, they often get angry with you. Then, everyone ends up with hurt feelings. You can use I-messages to tell other people what you really want, without judging, confronting, or blaming them. You can also use I-messages to express other feelings, like happiness or fear. I-messages always focus on what the speaker feels, rather than blaming the listener.

Here’s how an I-message works:

1. Say what you feel (I FEEL…)

2. Tell what the other person did that upset you (WHEN YOU…)

3. Describe how you were affected (BECAUSE…)

4. State what would make the situation better for you (AND I

WANT…)

For example, let’s imagine that Megan told Sara a secret, which Sara then told Kevin. Megan is very angry, so she tells Sara:

“I FEEL angry WHEN YOU tell my secret BECAUSE I asked you not to

AND I WANT you to apologize and never do that again.”

Complete these I-messages for practice. Then, make up two of your own.

I-Messages
I FEEL happy WHEN YOU — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — 

BECAUSE — — — — — — — — — — — — — — — — — — — — — — —AND I WANT — — — — — — — — — — — — — — — — — 

I FEEL frustrated WHEN YOU — — — — — — — — — — — — — — — — — — — —BECAUSE — — — — — — — — — — — — AND I WANT — — — — — — — — — — — — — — — — — — — — — — — — —

I FEEL afraid WHEN YOU — — — — — — — — — — — — — — — —BECAUSE — — — — — — — — — — — — — — — — — — AND I WANT — — — — — — — — — — — — — — — — 

I FEEL sad WHEN YOU — — — — — — — — — — — — — — — — — — —BECAUSE — — — — — — — — — — — — — — — — — AND I WANT — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — 

I FEEL-------------------- WHEN YOU — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

BECAUSE — — — — — — — — — — — — — — — — — — — — — — AND I WANT — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —.

I FEEL--------------------- WHEN YOU — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

BECAUSE — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — AND I WANT — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —.

Self-Talk/Self Image
Love Yourself
Source: Lisa Voortman

Published in Assessment & Treatment Activities for Children, Adolescents and Families Vol 3 Edited by Lowenstein, 2011

Goals
•
Improve self-esteem by identifying and expressing positive qualities about oneself

•
Increase positive interaction among group/family members

Materials
•
Photos of the child (current and past)

•
Glue

•
Scissors

•
Scrapbook embellishments

•
Mini-scrapbook or blank-paged book

•
Markers

Description
Instruct the client to glue his/her photo onto a sheet of paper or onto a scrapbook cover and to decorate the page. Depending on the age of the client, assist him/her to write what he/she loves about him/herself. Some clients benefit from prompts such as:

1.  Write three things you love best about yourself.

2.  Write three things you think others love best about you.

3.  Write about your proudest moments.

If this activity is being used in a group or family session, model and encourage others to make statements to affirm the positive traits of each participant.

Pro-social behaviors are also encouraged as the group members must share the glue and scissors during the activity.

Discussion
Turning a photograph into a work of art can help clients feel valuable and special. Hearing positive messages from peers can build friendships and teach children the value of kind and caring statements.

This activity facilitates the modeling of good social skills and creates the opportunity to use these newly acquired skills.

_____________________________________________

Positive Postings
Source: Jacqueline Melissa Swank

Published in Assessment & Treatment Activities for Children, Adolescents, and Families Vol 2 Edited by Lowenstein, 2010

Goals
•
Improve self-esteem by identifying and expressing positive qualities about oneself through writing/drawing and verbalization

•
Promote positive interactions with others through a discussion about one’s positive qualities with  the  practitioner  or  other  group  members,  family members, etc.

•
Promote positive self-talk through verbalization of positive self-qualities

Materials
•
Construction paper

•
Crayons/markers, colored pencils

•
Post-it® Notes/sticky notes, or different shapes of paper and tape

Description
The practitioner may choose to begin the activity by reading a book about self- esteem. Then the practitioner asks the client to draw an outline of her/his body (or a pre-drawn outline can  be available for the client). When providing a pre- drawn outline, the client can still personalize the outline by drawing onto it her/his face or other personal features. Then the practitioner  asks  the client to think about positive qualities about her/himself and write each one on a Post-it® Note. When the client is finished, the practitioner has the client read them aloud and then stick them to her/his outline. The practitioner may also give “positive notes” to the client or have family members, teachers, etc. involved in this process give her/him positive notes.

When the activity is completed, the practitioner processes the experience with the client. The  practitioner may say, “You really worked hard on this activity. I wonder how you feel about making positive postings. Think about a time when you  thought  negative  things  about   yourself  or  felt  angry,  frustrated,  or disappointed with yourself. How could your ‘positive postings’ help you?”

Variation
This activity can be modified for a group or family session. Members can give compliments on sticky notes to each other.

Discussion
This activity provides clients with the opportunity to focus on their strengths, instead of focusing on the problem areas. This is especially useful with families or groups that constantly focus on each others’ negative qualities. Young clients

enjoy using the “sticky” notes and the practitioner can help them write or draw on the notes if needed. Clients can place the positive notes in a special place to look at when they are having a difficult time thinking about positive qualities about themselves.

Some clients may have difficulty identifying positive qualities about themselves. The practitioner may need to provide some examples to help these clients get started with the activity. Additionally, the practitioner can use this hesitation to facilitate a discussion about how the clients view themselves. Furthermore, the practitioner may want to begin with a small body outline and switch to a larger outline if several qualities are identified by the clients.

___________________________________

Learning Objective: To teach children to use positive self-talk to direct their thoughts and behavior

Skill: Emotional control

Ask the group, "What is self-talk?" Prompt them to think of the two words— "self" and "talk"— separately.

Tell them:

Self-talk is what you say to yourself every minute of every day. It’s also called “inner speech.” You’re probably not aware of it, but you are constantly telling yourself things that affect what you think, say, and do. For example, if you are afraid, you can say to yourself, "It’s okay; there is nothing to worry about.” You can help yourself concentrate by saying something like, "Tune everything else out, and focus on what you are doing.”

If you think positively, you will probably succeed. If you think in negative terms, you probably won’t. When you recognize the thoughts that make you feel good, you can make them happen more often.

Some people write their positive thoughts down and read them during the day. Other people just try and repeat the positive thoughts at different times during the day, until thinking these thoughts becomes a habit. You can learn to comfort yourself when things go wrong. You can learn to be your own best friend!

Have the student complete the activity, have them discuss how positive self-talk really does make people feel better about themselves.

Negative Self-Talk



Positive Self-Talk

There’s a math test on Friday.
There’s a math test on Friday.  If I study hard, I’ll do ok.

I’m going to fail, no doubt about it.                

I really want a puppy.

Negative self-talk: _________________________________________________

Positive self-talk:  __________________________________________________

I wish I were taller. _________________________________________________

Negative self-talk:  _________________________________________________

Positive self-talk:   _________________________________________________

Kayla’s clothes are so cool. __________________________________________

Negative self-talk: _________________________________________________

Positive self-talk: __________________________________________________

Understanding The Impact Of Your Behavior On Others

Learning Objective: To teach children how their behavior affects others

Skill: Empathy

Ask the group to think about a time when another person’s behavior affected them in an important way.
Substituting names of children in the group, say:

For example, if Dana distracted Michael so that he couldn’t hear what

I was saying, Michael wouldn’t know what tomorrow’s homework is.

In fact, neither child would know. This is a simple example, but there are many things people do that affect others in both positive and negative ways.

Distribute Activity Sheet 46. After the children have completed the sheet, have them discuss the situations and reasons why they chose "positive" or "negative" for each example.

For each example, think about whether the first person’s behavior would have a positive or negative impact on the second person. Then put a check in the correct column. Use the blank spaces to write your own examples.

Positive Impact                                            Negative Impact

Darla takes Harry’s lunch without asking. — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

Leslie shares her glitter markers with Jason. — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

Barry returns a book that Ian lost. — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

Ryan cheats by looking at Paul’s test paper. — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

Olivia shakes her leg in class and it distracts Rudy. — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

Mark laughs when Todd falls off his bike. — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

Ayisha helps Tamara with her homework. — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

Nancy teases Jodie on the playground. — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — — —

Have the student write a letter

Dear ___________________________________________________

I care about you because ____________________________________________________________________________________________________________
Prosocial Behavior

Learning Objective: To teach children the importance of behaving in ways that help others

Skill: Helpfulness

Begin by asking the group what they think “prosocial behavior” means.

Tell them:

Prosocial behavior is any action a person takes to help another person.

It includes sharing, helping, protecting, comforting, showing affection, and giving encouragement. It always involves giving up something—like time, safety, or even concrete things like money—for the good of someone else.

Here are some examples of prosocial things you can do for another person:

• Saying something to cheer her up

• If he is in pain, reminding him of the good things in his life

• Listening to her talk about what’s bothering her without judging

• Reassuring him that it’s okay to feel angry or sad

• Reminding her that it’s okay to express her emotions

• Helping him figure out what to do to make a situation better

Many people find that the more they give—the more they practice

prosocial behavior—the better they feel just from the act of giving.

Ask the group to give examples of times when they were prosocial towards another person. Make sure they tell how they felt afterwards
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